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Large-Scale Assessments
! La rge sc a le assessments a re designed  for a  spec ific  purpose.

Those used  in most sta tes a re designed  to rank-order sc hools
and  students for the purposes of ac c ountab ility.

! Assessments designed  for ranking  a re genera lly not good
instruments for help ing  teac hers improve instruc tion or mod ify
their app roac h to ind ividua l students for the fo llowing  reasons:

" Assessments typically are given to students when
instructional activities are near completion.

" Teachers don’t receive the results until two or three months
later…by that time students have moved on to new
teachers.

" Results that teachers receive usually lack the level of detail
needed to target specific improvements.



Teachers who develop useful
assessments, provide corrective
instruction and give students second
chances to demonstrate success can
improve their instruction and help
students learn.

Thomas R. Guskey



! When students are given assessments that fail to
align with the experiences in the classroom they are
often left to feel like their hard work and efforts
don Õt pay off in school because the time and effort
that they spent studying had little or no influence on
the results and they also lose trust in their teacher.

! Classroom assessments that serve as meaningful
pieces of information don Õt surprise students.
Instead, it allows for reflection of the concepts and
skills that the teacher emphasized in class.

! Teachers can help students understand important
feedback for learning.

Make Assessments Useful
For Students



Make Assessments Useful
For Teachers

! Classroom assessments should serve as a
meaningful source of information for teachers,
helping them identify what was taught well and
what they need to work on.

! Teachers must be able to determine whether the
assessment(s) adequately addresses the
knowledg e, understanding, or skill that they were
intended to measure ( Guskey, 2003).

! If teachers find no obvious problems with the
assessment, then they must turn their attention to
their own teaching.



Follow Assessments with
Corrective Instruction

! Assessments can be meaningful for students and
teachers, but they don Õt mark the end of teaching.

! Assessments must be followed by high-quality,
corrective instruction designed to remedy whatever
learning errors the assessment identified.

! Teachers must use approaches that accommodate
differences in s tudents Õ learning styles and
intelligences.

! Teachers need to see their assessments as an
integral part of the instruction process and as
crucial for helping students learn.



Second Chances to
Demonstrate Success

! Assessments c annot be a  one-shot, do-or-d ie experienc e for
students.

! A sec ond  c hanc e helps determine the effec tiveness of the
c orrec tive instruc tion and  offers students another opportunity
to experienc e suc c ess in lea rning .

! Some teac hers have exp ressed  c onc erns tha t g iving  students
a  sec ond  c hanc e might be unfa ir and  tha t Òlife isnÕt like tha t.Ó

! However, a ll educ a tors strive to have their students bec ome
lifelong lea rners and  develop  lea rning-to-lea rn skills.

What better learning-to-learn skill is there
than learning from one’s mistakes?



Assessment for Learning
! Stigg ins (2002) c omp la ins tha t standard ized  assessments of

lea rning  a re inc reasing ly being  used  to p lac e b lame, dole out
punishment and  rewards, and  threa ten students and  teac hers
to inc rease effort.

! By c ontrast, assessment for lea rning  is designed  to help
teac hers c ra ft more responsive c urric ulums tha t fac ilita te
p rogress for a ll students.

! Using  tests to determine studentsÕ read ing  ab ility levels and
matc h them with the most approp ria te instruc tiona l and
rec rea tiona l read ing  ma teria ls is more likely to p romote
lea rning  than is using  assessment to make p lac ement and
group ing  dec isions, estab lish a  sc hool or d istric t performanc e
ra ting , or index a  teac her merit pay to student ac hievement.



Student Progress Monitoring

In today Õs education climate, school
success is defined as ensuring
achievement for every student.  To reach
this goal, educators need tools to help
them identify students who are at risk
academically and adjust instructional
strategies to better meet these students Õ
needs.

Nancy Safer and Steve  Fleischman



What is Progress Monitoring?
! Student p rogress monitoring  is a  p rac tic e tha t helps teac hers

use student performanc e da ta  to c ontinua lly eva lua te the
effec tiveness of their teac hing  and  make more informed
instruc tiona l dec isions.

! The teac her determines a  studentsÕ c urrent performanc e level
on skills tha t the student will be lea rning , identifies
ac hievement goa ls tha t the student needs to reac h by the
end  of the yea r, and  estab lishes the ra te of p rogress the
student must make to meet those goa ls.

! The teac her then measures the studentÕs ac ademic  p rogress
regula rly (weekly, b iweekly, or monthly) using  p robes.

! Eac h p robe samp les the entire range of skills tha t the student
must lea rn by the end  of the yea r, ra ther than just the
partic ula r skills a  teac her may b e teac hing  tha t week or
month.



Mastery Measurement vs.
Progress Monitoring

Mastery Measurement
! Tells teac hers whether the

student has lea rned  the
partic ula r skills c overed  in a
unit.

Progress Monitoring
! Tells teac her whether the

student is lea rning  a t a
pac e tha t will a llow him or
her to meet lea rning  goa ls
by the end  of the yea r.

! If the ra te a t whic h a
partic ula r student is lea rning
seems insuffic ient, the
teac her c an ad just
instruc tion.



Tracking Student Progress
! The teac her g raphs a  tra jec tory line between the studentÕs

initia l level of performanc e on a  spec ific  skill and  the end -year
goa l.

! Then the student p lots the level of performanc e as eac h
probe is administered .

! After noting  the pa ttern of p rogress, the teac her c an ad just
instruc tion to improve student lea rning .

! If a  studentÕs performanc e fa lls below the line, the teac her
may use more intense instruc tion (in sma ll g roups or one-on-
one), re-teac h the ma teria l, or p rovide add itiona l
opportunities for the student to p rac tic e c erta in skills.



Tracking Student Progress

! Develop ing p robes for frequent
measurement for eac h grade level c an be
a  daunting task for sc hools.

! Many sc hools turn to c ommerc ia lly ava ilab le
produc ts, which a re web-based  and  c an
automatica lly graph the p rogress of
ind ividua l students.

! Information about resourc es and  tools c an
be found  a t www.studentp rogress.org



DIBELS
Dynamic Indicators of Basic Early Literacy Skills

! The Dynamic  Ind ic a tors of Basic  Ea rly
Literac y Skills (DIBELS) a re a  set of
standard ized , ind ividua lly administered
measures of ea rly literac y skills.

! Designed  to be one minute fluenc y
measures used  to monitor the
development of ea rly read ing  skills.

! The measures were developed  upon the
essentia l ea rly literac y doma ins
d isc ussed  in both the Na tiona l Read ing
Panel (2000) and  Na tiona l Researc h
Counc il (1998) reports to assess student
development of:
" Phonological Awareness
" Alphabetic Principle
" Reading Fluency

! The fo llowing  is a  g raphic a l
rep resenta tion of the measures tha t a re
assessed  in first g rade.

 Beginning of 
Yea r 
Week 3-6 

Middle 1 of 
Yea r 
Week 12-15 

Middle 2 of 
Yea r 
Week 22-24 

End of Yea r 
 
Week 32-34 

PSF PSF<10 
10<=PSF<35 
PSF>=35 

PSF<10 
10<=PSF<35 
PSF>=35  

PSF<10 
10<=PSF<35 
PSF>=35  

PSF<10 
10<=PSF<35 
PSF>=35  

NWF NWF<13 
13<=NWF<24 
NWF>=2 4  

NWF<24 
24<=NWF<41 
NWF>=4 1  

NWF<30 
30<=NWF<50 
NWF>=5 0  

NWF<30 
30<=NWF<50 
NWF>=5 0  

ORF 
 

Not  
Assessed   
Ye t  
 

ORF<4 
4<=ORF<13 
ORF>=1 3  

ORF<11 
11<=ORF<25 
ORF>=2 5  

ORF<20 
20<=ORF<40 
ORF>=4 0  

 
PSF     Phoneme Seg menta tion Fluenc y 
 
NWF   Non-Sense Word Fluenc y 
 
ORF    Ora l Rea d ing  Fluenc y 

 
Defic it 
Emerging  
Established  
 



Individual Student Graph
Phoneme Segmentation Fluency (PSF)

This graph is a  sample of a
studentÕs ind ividua l graph for
Phoneme Segmenta tion Fluenc y.
The c hildÕs first sc ore is in yellow.  A
tra jec tory line is d rawn from their
initia l sc ore to where they need  to
be by the end  of the year.  The
end-year sc ore for PSF is 35.  The
c hild  c olors their sc ore a fter eac h
progress monitoring and  a ttempts
to stay above the tra jec tory line.
This partic ula r student was ab le to
stay above the tra jec tory line a fter
eac h p rogress monitoring.  By
January this c hild  was even above
graph bounds.



Individual Student Graph
Non-Sense Word Fluency (NWF)

This graph shows a  studentÕs
progress from the beginning of the
year until the end  of the year.
Although this c hild  stayed  above
the tra jec tory line during the first
ha lf o f the year, sc ores were
inc onsistent.  From 10-27 to 11-11
this c hild  made tremendous
growth.  However, from 11-11 to 12-
15 the c hild  went down.  At this
point the teac her c an determine if
a  c hild  requires add itiona l
instruc tion or c hange of instruc tion.



Individual Student Graph
Oral Reading Fluency (ORF)

Ora l Read ing Fluenc y in First Grade
is not offic ia lly assessed  until the
beginning of January.  By the end
of the year, a  student should  be
ab le to read  a t least 40 words per
minute.  This studentÕs initia l sc ore
was a  8.  During the following
progress monitoring, the c hild  was
unab le to stay above the tra jec tory
line.  This lets the teac her know tha t
instruc tion and / or intensity needs to
c hange.  Teac hers c an p rovide
add itiona l support one-on-one or in
sma ll groups with simila r or d iffering
ab ilities.



Benefits
of Progress Monitoring

! Using  student p rogress monitoring  with
the whole c lass requires extra  effort.

! However, many educ a tors will find  this
stra tegy worth the effort bec ause it
p rovides a  powerful tool tha t c an help
teac hers ad just instruc tion to ensure
tha t all students reac h high standards.



Viewing Whole-Class Data
to Guide Instruction

! Not only is it benefic ia l to c hart studentsÕ progress using
ind ividua l graphs, but to c ollec t c lass da ta  as a  whole.

! After eac h p rogress monitoring, c lass sc ores a re
d isp layed  c ollec tively.

! This da ta  c an p rovide the teac her will muc h information
to guide instruc tion.

! The following slides represent my first grade c lass p rofile
for the 2006-2007 sc hool year.

! Teac hing imp lic a tions from the da ta  demonstra te how
data  is used  to guide my instruc tiona l dec isions in the
c lassroom.



Progress Monitoring
October 12-13, 16

INSTRUCTIONAL IMPLICATIONS

Phoneme Segmentation
Looking  a t my c lass p rofile a ll but one
student has met the end  yea r goa l.  This
let me know tha t instruc tion needed  to
c hange for tha t pa rtic ula r c hild .

Non-Sense Word
Many of my students needed  instruc tion
in identifying  letter sounds quic kly.
Whole c lass instruc tion should  be
inc reased  and  well as intensity.

Oral Reading
Although this is not expec ted  a t this time
of the yea r, I fe lt these students would
be suc c essful readers based  upon
c lassroom observa tions and  other
va rious assessments.

Phoneme Segmentation  Non-Sense Word  Oral Reading  
4 9  3 5  
4 2  2 4  
4 9  2 7  
6 6  3 2  

 

6 0  3 1  3 9  
3 9  7 9  8 0  
4 7  2 3   
5 3  3 8   
3 2  3 8   
7 2  4 6  3 9  
5 3  4 1  1 0  
5 7  1 3 9  1 0 1  
3 7  1 9  
4 0  2 8  
5 3  2 4  
Absent Absent 
5 7  2 2  
4 6  4 8  
4 7  4 5  
4 6  2 9  

O
c

to
b

e
r 

1
2

, 
1
3

, 
1
6
 

6 2  2 4  

 

 



Progress Monitoring
November 20-22

Phoneme Segme ntation  Non-Sense Word  Ora l Read ing  
52 24 
54 27 
49 44 

 

40 47 23 
56 41 52 
53 85 84 
58 28 
43 41 

 

62 46 50 
50 58 18 
54 144 101 
54 38 
45 37 

 

49 41 14 
44 56 38 
49 23  
56 74 109 
52 62 46 
56 32 13 

N
o

v
e

m
b

e
r 

2
0
, 

2
1
, 

2
2
 

51 37  
 

INSTRUCTIONAL IMPLICATIONS

Phoneme Segmentation
All students a re a t/ above the end -yea r
goa l.  Progress monitoring  will oc c ur to
ensure students rema in where they need
to be.

Non-Sense Word
Progress made sinc e last p rogress
monitor is inadequa te.  Instruc tion and
intensity need  to be inc reased .  Red  and
yellow students will be g rouped
ac c ord ing  to needs.

Oral Reading
Add itiona l students have been assessed .
Green students will beg in to foc us on
c omprehension and  extended  fluenc y
p rac tic e.



Progress Monitoring
December 15-16

Phoneme Segme ntation  Non-Sense Word  Ora l Read ing  
55 64 
51 35 
51 39 

 

59 55 18 
56 56 36 
53 89 98 
46 40 
38 36 

 

62 52 40 
54 50 20 
54 144 85 
59 53 
48 32 
49 43 
44 48 

 

56 74 110 
52 60 57 
42 67  
56 39 14 

D
e

c
e

m
b

e
r 

1
5

, 
1
6
 

51 52 29 

 

INSTRUCTIONAL IMPLICATIONS

Phoneme Segmentation
All students a re above end -year goa l.
Foc us will now be spent on skills to inc rease
NWF and  ORF, but frequent p rogress
monitoring  will take p lac e to ensure
students rema in on trac k.

Non-Sense Word
Instruc tion c hange tha t oc c urred  sinc e last
p rogress monitor has helped .  Yellow
students should  be g iven add itiona l time
with teac her.  Green students will a lso be
pa ired  with yellow students for add itiona l
support.

Oral Reading Fluency
Students tha t a re yellow and  red  a re not
making  growth as expec ted .  Progress will
be monitored  and  c hanges about
instruc tion will be made next p rogress
monitoring .



Progress Monitoring
January 4-5, 10-11

INSTRUCTIONAL IMPLICATIONS

Non-Sense Word
Yellow student have bec ome green.
Current yellows will rec eive a  c hange of
instruc tion and  inc reased  intensity.

Oral Reading
This is the offic ia l time in whic h read ing
fluenc y is benc hmarked .  Green
students will beg in/ c ontinue to inc rease
c omprehension and  fluenc y.  Yellow
students will be g rouped  and  c ontinue
to work on advanc ed  dec od ing  skills.
Red  students will have add itiona l
instruc tion with high frequenc y words.

Phoneme Segmentation  Non-Sense Word  Oral Reading   

55 37/ 15 20/ 6 
59 56/ 21 66/ 5 
42 43/ 0 7/ 9 
49 51/ 18 7/ 7 
62 54/ 15 29/ 3 
45 59/ 18 60/ 6 
56 107/38 100/ 0 
53 37/ 11 11/ 6 
38 60/ 0 10/ 9 
62 53/ 17 58/ 8 
59 49/ 17 22/ 6 
76 142/50 110/ 0 
58 46/ 15 11/ 3 
43 44/ 13 8/ 7 
41 36/ 12 50/ 3 
50 54/ 4 46/ 4 
56 80/ 28 121/ 1 
57 54/ 19 67/ 1 
58 50/ 18 21/ 5 
52 54/ 19 39/ 5 

J
a

n
u

a
ry

 4
-
5
, 

1
0
-
1

1
 

39 63/ 0 33/ 10 

 



Progress Monitoring
February 23

INSTRUCTIONAL IMPLICATIONS

Non-Sense Word
Instruc tion will rema in the same
until next p rogress monitoring.
Instruc tion will c hange if needed .
Many days off sc hool c ould  be the
fac tor for lac k of
growth/ improvement.

Oral Reading
Red students will pa rtner with green
students in add ition to teac herÕs
instruc tion.  Green students will be
g iven the DRA to measure
c omprehension and  read ing
ac c urac y.

Phoneme Segme ntation  Non-Sense Word  Ora l Reading   
43 45 28 
59 73 76 
48 44 10 
49 52 15 
62 66 44 
45 70 51 
56 139 88 
53 44 22 
49 54 24 
62 58 50 
59 51 31 
76 140 92 
58 36 10 
43 49 21 
55 52 41 
50 74 44 
56 138 81 
57 52 66 
51 50 42 
62 55 25 

F
e

b
ru

a
ry

 2
3
 

52 57 46 

 



Progress Monitoring
April 16-17

Phoneme Segme ntation  Non-Sense Word  Ora l Reading   
53 67 29 

58 68 39 

42 82 141 

61 61 39 

61 52 28 

67 69 47 

44 75 112 

79 126 120 

47 43 23 

55 63 36 

73 72 59 

54 61 39 

78 150 142 

62 73 21 

0* 0* 0* 

48 72 45 

47 61 88 

62 80 40 

72 103 103 

60 72 95 

48 63 52 

66 61 25 

A
p

ri
l  
1

6
-1

7
 

45 51 56 

* New Student 

INSTRUCTIONAL IMPLICATIONS

Non-Sense Word
New student in the c lassroom needs
intense instruc tion in phonemic
awareness, a lphabetic  p rinc ipa l, and
read ing  fluenc y.

Oral Reading
Many students went down sinc e the last
p rogress monitoring .  The read ing
passage c ould  have been d iffic ult.
Refer to the errors made between a ll
yellow students and  use it to guide
whole c lass instruc tion.



End-Year Benchmark
May 25

Phoneme Segmentation  Non-Sense Word  Oral Reading   

53 67 42 

58 68 46 

113 77 151 

45 64 41 

53 61 54 

64 69 50 

55 85 120 

43 104 122 

53 30 29 

41 54 41 

101 66 99 

48 50 41 

76 142 161 

52 58 43 

22 45 19 

50 72 44 

44 57 100 

49 85 55 

50 86 129 

55 105 120 

48 63 52 

54 54 45 

M
a

y
 2

5
 

45 51 83 

 

END OF THE YEAR
Two students didn Õt end where
they needed to be for first
grade.  However, their growth is
documented on their individual
student graphs that show they
have made over a years
growth.  (The student with two
yellows and one red entered
the classroom in April).  Second
grade t eachers will be given
individual student graphs and I
will discuss the instructional
strategies used.  Parents will be
given additional resources to
use with their child over the
summer.



When  teachers  use systematic progress
monitoring to track their students Õ
progress in reading, mathematics, or
spelling, they are better able to identify
students in need of additional or different
forms of instruction, they design stronger
instructional programs, and their students
achieve better.

L.S. Fuchs and D. Fuchs


